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ABSTRACT 



In this course, the interaction of music and the 
American society in the twentieth century, for students who are 
interested in the Humanities and have working knowledge of the 
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I . COURSE TITLE 

Music In American Society, Twentieth Century 

II. COURSE NUMBER 
7189 



III. COURSE DESCRIPTION 

A study of the interaction of music and the American society in 



the twentieth century. 



IV. COURSE ENROLLMENT 



High school students (10th-12th). Students should be interested 



in the Humanities and have working knowledge of the English 



language . 




V. COURSE OBJECTIVES 
A. Awareness 

1. Realization of the influence of music in our customs 



and' daily life. 

a. Therapy 

b. Mood production 

c . Ceremonial 

d. Worship 

e . Fashion 

f. Language 

g. Conditioning 

2. Becane aware of the relationship of the philosophy of 
our society to our. music. 

1 
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3. Re able tc understand the interaction of changes in our 



culture to our music and musicians . 

B. Relate 

Be able to relate all of the above to other cultures and to 
themselves. 



VI , COURSE CONTEWT 

A. Bow society effects musicians 

1. Anxiety as a catalyst of emotions 

2, Monumental scores composed by distressed men 

B. The effects of the modem world on music 

1. Revolt against romanticism of nineteenth century 

2. The mechanical age 

a. Beauty in the power of the machine 

b. Electricity 

( 1 ) Mi. cr ophone 

(2) Radio 

( 3 ) Televis ion 

(4) Motion pictures 

(5) Electronic Instruments 

C. The effects of social conditions on music 
1. Effects of Neg^o and Jewish culture 



a. Ragtime 

b. Jazz 



c. Blues 
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Effects of World War I and Post World War I on music 



a. Need for ragtime 

b . Dance craze 

c. Jazz 

d. German monopoly of music is ended 

3. Effects of the depression on music 
'’Blues” of the 30' s 

4, Effects of the after— math of World War XX on music 

a. Rise of nationalism 

(l) Pursuit of American idiom 

(a) Use of folk music 

(b) Use of jazz 

(c) Use of "Negj’o” themes 

b. Migration of reputable European composers to America 

(l) Schoenberg, Stravinsky , Hindemith, Bart ok 

(a) Teaching American composers 

(b) Developing new compositions with European 
influence 

(c) Composing for motion pictures 
D. The social revolution of music 

1. "Pre-rock” or "Pop” music 

a. Rise of teen tribal identity 

b. Effects of language 

c. Effects on fashion 

d. Teens as independent coirmercial values 

e. The "New Democracy” 
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2, Rook, folk, and '’folk-rock” music 

a. Musicians criticising war, racial conflicts, the 
"Establishment,” and apathy 

(1) Bob Dylan 

(2) Joan Baez 

(3) Judy Collins 

( 4 ) Pete Seeger 

(5) The Beatles 

(6) Richie Havens 

(7) Gercme Ragni, James Rado, and Galt Maedermot 
( Hair ) 

( 8 ) Simon and Garfunkel 

b. Religious trend of recent music 

(1) My Lord, Sweet Lord— George Harrison 

(2) Jesus Christ , Superstar — Andrew Lloyd Webber 
and Tim Rice (Rock opera) 

3. Avant Garde 

a. Music conceived "of” society rather than "for" 
society 

b. Rejection and dissent pervade 

c. Composers 

(1) Larry Austin 

(2) David Reck 

(3) John Cage 

E, The influence of the drug movement on music 
1. Rise of the drug, movement 

4 
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Escape reality 



a. 

( 1 ) Vietnam War 

( 2 ) Over- populat ion 

( 3 ) Materialism 

(4) "Rut" of life 

(5) Racial prejudices 

b. Religious cult 

(1) Timothy Leary 

( 2 ) Oc cult medit at ion 

(3) "Illusions of Grandeur" 

c. Search for answers when found no other way 

d. Protest of the above realities 

2. Development of underground art 

3. Development of underground clubs 

4. Acid rock 

5. Psychedelic groups 

6 s Love rock 

7, Avant Garde 

P, Values of music in daily life 
1. Education 

a. Sensitizes whole person 

b. Motivates 

c. Stimulates imagination 

d. Acquires insight 

e. Gives a sense of order 

f. Universal language 



O 




5 



2, Ceremonial 
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a. Weddings 

b . Funerals 

c . Worship 

d. Patriotism 

e. Organization 

(1) Social 

(2) Civic 

( 3 ) Educ at tonal 



3. Business 

a. Ccmmerelals 

b. Music as a consumable item 

c. Public performances 

d. The theater 

e . Theme songs 
M, Mood production 

a. Entertainment 

b . Dancing 

c. Romance 

d. Comedy 

e. Group unity 

f. Protest 

g. Nationalism 

h. Conditioning 
5. Therapy 

a. For the disturbed 

b. For the insane 

c. For the unmotivated 
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VII. COURSE PROCEDURE 
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First Week 

A. First Day : Use "media bombardment"; records, films, sounds, 

etc. Have everything playing spontaneously so that the 
students are almost in a "state of shock." Have them prepare 
a feedback for the next day. This can be any creative re-; 
Sponseto what they have experienced in class; art, music, 
poetry, essay, etc. 

B. Second Day * Begin the unit, "How Society Effects Musicians," 

1. Show film: Music In America * 

2. Discuss the following thoughts : The Negro songs are a 

characteristic utterance of those who were slaves 
(use of sliding notes with blues exemplifies sadness; 
"Afro" soul music shows a new scope of hope for free- 
dom . . . ) . Cowboy songs characterize the West : moun- 

tain songs, the mountains; hillbilly songs , the Ozarks ; 
and American Indian Music is a primitive expression, 
or, as with BuffLe St. Marie, a bitter plea for justice. 

C. Third Day 

1. Show film: Now is the Time (Black poetry and music; 

emergence from slave to 1968 . ) 

2. Play record of Richie Havens, "The KLan" 

3. Play Jimi Hendrix’s rendition of the Star Spangled Banner . 

D. Fourth Day 

1. Show film: Boundary Lines* and The Black Soldier* 

*Films now in Dade County A-V Library , others on order 
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2. Play the record "Handsome Johnny’' by Richie Havens. 

3. Play any other current Afro or Negro songs which seem 



appropriate . 

E. Fifth Day 

1. Review 

2. Show two films In this order: Ballad of Fhankie and 

Johnny and Cattle Ranch . 

3. Play recordings (excerpts) of Aaron Copland’s "Billy, 
the Kid" and ''The Rodeo." 

Demonstrate a "mountain song" with "BlUy Joe" by 
Bobby Gentry. 

5 , Demonstrate a country-western song with Johnny Cash's 
"How High is the Water, Pah?" This song is an account 
of a Mississippi flood. 




Second Week 

A. First Day 

1. Review 

2. Show film: American Indians of Today .* 

3. Play an authenie American Indian song. (See Resources 
for Pupils, pp. 31-32) 

k. Play the recording of Buffie St. Marie: "My Country Tls 

Of Thy People Ycxi’re Dying." 

5, Class discussion 

B. Second Day 

l. Finish previous day's lesson and review. 

2. Play examples of classical music dedicated to a social 
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cause or to an intrinsic factor (emotional inspiration 
such as love or nature ) , Some examples of these record- 
ings are: Aaron Copland’s "Fanfare to the Garmon Man" 

and "Lincoln Portrait"; Randall Thompson's "Choose 
Something Like a Star. " 

Third Day 

1. Divide class into following comnittees: 

a. Negro songs 

b . Cowboy songs 

c. Mountain ballads 

d. American Indian music 

e. Classical music 

Each committee must prepare a demonstrated report 
(by records, films, pictures, or magazine articles) 
on an example from their category, relating the 
nusic to its environment al condition or inspirational 
factor. They must choose a song not demonstrated in 
class, make copies of the lyrics (if words) for every- 
one, and lead a class discussion. Each person on the 
canmittee must play a major role in the class discussion. 
Three to four class days will be allocated for this 
assigranent. The committees will be allowed to do 
research, listen to records, or just meet among them- 
selves at this time. They may have access to the library, 
listening lab, audio visual roan or typing room for pre- 
paration. 
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D. Fourth Day 



Same 

E. Fifth Pay 
Same 



Third. Week 

A. First Day 

Still working with ccrrmittees 

B. Sec end Day 

Begin with reports; take volunteers (class should take notes 

for reference). 

C. Continue with reports 

D. Fourth Dav 

Continue reports 

E. Fifth Bay 

Finish reports and review. 

Fourth Week 

A. First Dav : Effects of the Modern World on Music (Unit IX) 

1. Demonstrate the Romantic Period by doing the following: 
Make a tape (or, if you read poetry effectively, read 
to the class) a romantic poem such as Kent's "Ode to a 
(h’ecian Urn." At the same time, play a recording of 
Tchaikovsky's Pathetlque Symphony , last movement. 

2. Show two films: . "The Daisy" and "Concert for Clouds." 
The sole purpose of this class ■ session is t o saturate 
the students with Romanticism. The teacher should not 
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break this mood by lecturing or even talking; make 
this an emotional experience, 

B. Second Day 

1. Demonstrate the contemporary period by the following: 

Make a tape of (or read) the poem "The Hollow Man" 
by T.S. Eliot while playing Avant Garde music. 

2. Shew the film Run ; also. Time Piece . 

3. Briefly discuss yesterday’s and today's class session. 

4. Play an excerpt from Carl Ive’s "Central Park In the 
Dark, " 

C. Third Day 

1, Finish day before’s lesson; then play the tape "Revolt 
of Romanticism" (this tape can be acquired from Broward 
High School’s Qiglish Department in Dania, Florida). 

2 . Give a copy of "The Modern Era" (from Dade Junior College 
Humanities Department ) to each student (refer to Resources 

for Pupils, pp. 33 , 34 , and 35) 

3* Tell them to read this before tomorrow's class. 

D. Fourth Day 

1. Discuss the tape "Revolt of Romanticism" and the paper 
"The Modem Era. " Explain the musical terms to them 
and have them take notes. An understanding of these 
terms is essential.; discuss them and demonstrate them: 

a. Tonality and atonality 

b. Harmony 

c. Dissonance 

11 
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d . Counterpoint 

e. Lyricism 

f. Consonance 

2. Tell them there will be a written test on these terms 
tomorrow, 

3. a. Have the students make a list of all the Inventions 

they can think of stemning from the discovery of 
electricity which have a direct or indirect influence 
on music. 

b. Assign three committees to prepare a brief demon- 
stration of the effects of the following on music: 
microphone, motion pictures, and electronic instru- 
ments. Demonstrations will be given Monday . 

E. Fifth Day 

1. Give test on terms 

2. Give the class the titles of each unit we will cover. 

Tell them a ten page research and personal opinion 
paper must be prepared on any one of these units . 

This will be due the last day of class. The units are; 

a. How Society Effects Musicians 

b. The Effects of the Modem World on Music 

c. The Effects of Social Conditions on Music 

d. The Social Revolution of Music 

e. The Influence of the Drug Movement on Music 

f. Values of Music in Daily Life 

12 
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Week 



A. First and Sec end Days 

1. Begin Unit III, The Effects Of Social Conditions on 

Music by showing the film: Now Is the Time (emergence 

from slave to 1968; black poetry and music). 

2. Lead class into understanding WHY Afro Americans have 

contributed so much to our musical heritage. Do this 

by asking this ''thought 1 ' question: 

Considering the following philosophy or thought, 
relate it to the derivation of Afro-American music 
in our society: A composer creates as long as his 

soul is "afire." Anxiety is a catalyst of human 
emotions; when the artist is angered or frustrated, 
creativity thrives. 

This can be discussed, or can be a written assignment. 

I would suggest a very brief discussion, then have them 

s 

prepare a short paper (two pages) on this topic. 

B. Third Day 

1. Show film: Body and Soul . * Discuss. 

2. Show film: Overture . * 

3. Lead the class into telling you why and how World War I, 
Post World War I, and the depression of the 30 's affected 
music; and how the music reflected these social conditions. 

4. Questions for discussion or evaluation: 

a. When a society is under a threat of losing their 
freedom or of losing life itself, what do you think 
would be a means of escaping reality; or of stabiliz- 
ing social behavior? 
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b. Why do you think there was a dance craze after 
World War I? 

c. Why was jazz becoming such an important factor to 
most musicians? (expression of freedom, improvisa- 
tion) 

d. Prior to World War X, German music had a monopoly 

in America. Do you think the War might have changed 
this: If so, what changes in musical "acceptance" 

were noticeable? 

e. In the 1930's what historical factor had an influence 
on the "Blues"? 

5, Play recorded examples of ragtime, jazz, big bands, blues, 
German music, American Classical music. (See Resources 
for Pupils, pp. 36 ) 

C, Fourth and Fifth Days 

1. Demonstrate and discuss the effects of the after-math of 
World War II on music 

a. Rise of Nationalism; play these recordings and have 
students do a feedback on each one by Monday: 

(1) "Lincoln Portrait" by Aaron Copland; attempts 
to portray in music three inspiring leaders, 
who symbolized courage, strength, and will, to 
"war— harrassed" Americans and led the country 
to victory. 

(2) Second Symphony (Opus 19) by Samuel Barber; 
dedicated to and c ornml s s loned by the Army 



***** 



Air Forces, This Is an emotional recording of 




flights, acecmp anylng air pilots, 

(3) "Wonderful Town" by Leonard Bernstein 

(4) "War Requiem" by Benjamin Britten 

The aftermath of World War II produced a new nation- 
alism following a time of political, social, and cul- 
tural oppression. There was a pursuit of an. American 
idiom through folk and Jazz. The American spirit 
was an energetic, optimistic, inpatient protest 
against tradition. There was a "New Birth"; a 
Renaissance of human spirit; a Joyous, wildly 
shouting demonstration. 

b, Preceedlng, during, and after World War II, there 
was a migration of reputable European composers to 
America. Some of them were Schoenberg, Stravinsky, 
and Hindemith. They began teaching American ccm- 
posers, developing new compositions with European 
influence, and even composing for motion pictures. 

Play an excerpt of some of their compositions for 
the class (let this be part of their "feedbacks" 
for Monday) : 

(1) Schoenberg: Twelve Tone Music: Excerpt of 

'’Wind Quintet," (Opus 26) (1924), This shows 
his original style. In 1933, he was forced to 
leave Germany. He cane to the United States 
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where he taught at the University of California. 
Some of his American works show a return to 
atonal idiom. Play "A Survivor Prom Warsaw." 

(2) Stravinsky : Exerpts from the score for the 

ballet "Agon." It begins diatonioally, becomes 
chrcmatic and twelve-tone, and returns to the 
diatonicism of -the opening. 

(3) Hindemith: Excerpts from "Das Marienleben, " 

There is a symbolic relationship of tonalities; 
the principal key of "E" is associated with 
Christ; the deminant ,r B" with His earthly nature 
and the other keys with other ideas in an order 
conforming to their degree of nearness to the 
central tonality of "E. " 

Sixth Week 

A. Blrst Day 

1. Take up "feedbacks" and discuss. 

2. Unit IV: The Social Revolution of Music 

a, "Pre-rock" or "Pop" music : Make a tape (outside 

of class) to play for your students. Have it ex- 
plain the beginning of "Rock and Roll" ftpom Bill 
Haley and "The Comets" through Chubby Checkers and 
"The Twist." Show the effects of Rock and Roll on 
language and fashion; the corrmerclal identity of 
teens. Have demonstrations of the following records 
on the tape: 
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(1) Bill Haley: "Rock Around the Clock" 

(2) Elvis Presley: "Don't Be Cruel," "Blue 

Suede Shoes and "Love Me Tender." 

(3) Little Richard: "Long Tall Sally" 

(4) Buddy Holly: "That'll Be the fey" 

(5) Chubby Checker* "Let's Do the Twist" 

The following information will be helpful for making 
your tape: 

In the 1950's, the affluent society teenagers had money. 
With this economic change came a shift in atmosphere. 
There was no longer an ingrained sense of defeat or 
dread of the future. The fifties were lush; there was 
no depression and no rationing. 

The newly presented problem was that teens could find 
nothing to spend their money on ; there was no tribal 

identity of their musib, their clothes, or their clubs. 

/ 

/ 

Everything was shaped with adults. It was frustrating 
to find their "premised land" so barren. 

Since the moment of maximum revolt ecmes when the first 
liberalisation sets in, "kids" began to riot. Juvenile 
delinquency became the rage. It was an aimless movement 
destruction for the sake of destruction. 



Finally, businessmen began to see teenagers as. indepen- 
dent corrmercial units, having entirely separate 
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needs and tastes frcci the rest of the comnunity. 

As predieted, the youths bought about anything that was 
labeled "Teen" ; motorbikes, blue Jeans, and most of all, 
music. 



The record ccmpanies had no Idea what would sell to the 
teens, but, after releasing noise by the ton, they fin- 
ally struck gold. In April, 195^, Bin Haley made the 
record, "Bock Around Hie Clock" and It sold 15 minion 
copies. It also started rock. It won because it was 
loud, and it was a first and had no competition. Origin- 
ally, it sold as a novelty, until the press took it up, 
called it anti-music and it became a big generation sym- 
bol, a social phenomenon. So, it became the teenagers' 
answer to THEIR identity their music. 

Then came someone who could crystallize the whole move- 
ment, give it size and direction and make it exclusive 
teenage property; Elvis Presley. With Elvis, rock 
quickly became self contained, solid and developed 
its own style in clothes, language and sex. Previously , 
pop singers were unreachable and unreal; but Elvis was 
blatant. He made rock a sexual fantasy with his bodily 
movements. 

Rock and Roll was very simple music; all It lad was, noise 
drive, aggr ession and a new approach. The lyrics were a 
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code; a sign language making rock Incomprehensible to 
adults. With these standards, rock produced a sudden 

flood of maniacs a new one every month. Around 

i960, everything evened out and the music became more 
creative. 

The early years of "pop” were very significant . For 
30 years, you couldn't make it without being white, 
sleek, poised, and phoney suddenly. Black was beau- 

tiful, and anyone was accepted who challenged with' 
excitement' and newness. In a way, rock was bringing 
us a new kind of democracy. 

A new dance was popularized in the 60 's by Chubby Check- 
er called "The Twist." He demonstrated it on T.V. and 
it seemed like fun and cau#it on fast. The 60's became 
like the 20 's frantic and frenetic was fashionable again, 

B, Second fey 

1, Discuss yesterday's lesson. 

2. Musicians criticizing war, racial conflicts, the "estab- 
lishment," and apathy. Show film. The Hat* (Is this war 
necessary?) Play recordings of: 

a. Bob Dylan's "Blowing in the Wind." Bob Dylan was 

the first "popular" singer to express deep concern for 
and frustration with -contemporary life. His songs 
were anti-mammon. He became the mouthpiece of teen 
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discontent all over the world. His "Blowing in 
the Wind" was the first anti-war song ever to make 
the charts. Man and society was at last ready for 
this. Inevitably, his music affected the restless- 
ness of society; the youth were confronted with 
political, racial, and social problems in their 
everyday life. Teen parties consisted of quietly 
listening to these messages. Teens were becoming 
saturated with an awareness which .class rooms had 
failed to convey. Dylan’s song^ seemed to Influence 
young people to question the purpose of being — 
and caused them to become leaders of the community 
' (or Influences) at an earlier age. Dylan was 
their Messiah and they became dedicated to his 
cause. 

b. Play the Vanilla Fudge album, "The Beat Goes On." 
This is an anti-war albion very profound. 

C. Third Day 

1. Play Jonie Mitchel ' s version of "Woodstock" 

2. Play Simon and Garfunkel's "Scarborough Jhir" 

3. Review and Discuss , . , 

D. Fourth Day 

1, Show film I Wonder Why (film of Negro girl wondering why 
seme people don’t like her) 

2. Play recordings: 

SO 






